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1 Aims  

• To set out the specific nature of the curriculum offered at St James, along with the 

pedagogical and educational justification for that curriculum  

• To detail how the statutory requirements of the curriculum are met at St James  

• .The school ensures that all pupils, regardless of ability, background or need, have 

the opportunity to learn and make progress. Teaching and curriculum planning take 

into account pupils’ ages, aptitudes and needs, including those with SEND or EHC 

plans 

  

2 Summary of the St. James curriculum  

The St James Senior Boys’ School curriculum is designed to provide a holistic education for 

the pupils focused on their physical, emotional, intellectual and spiritual development. The 

school day begins at 8:20am and finishes at 4pm and within that time pupils have a 

programme that addresses all aspects of their education. The whole of the curriculum is 

underpinned by our philosophical approach and the importance of stillness. Each lesson 

begins and ends with a short period of silence (called “the pause”) and a dedication. All 

pupils also have periods of Quiet Time each day, where they can choose to meditate, pray 

or just sit and be still. Teaching this discipline develops pupils’ higher powers of 

concentration as well as the ability to use reason rather than reacting to impulse.  

The pupils are provided with a balanced curriculum. Physical exercise is addressed by 

regular PE lessons, extra-curricular activities, and for older pupils the extensive Friday 

Options programme, where pupils have a wide array of sports to choose from. Intellectually, 

a wide range of subjects are designed to cater for the strengths and interests of different 

pupils:  

• Pupils can take 3D, Art, Music and Drama   

• All three Sciences are taught from Year 7  

• The Classical Languages: Sanskrit and Latin  

• Modern Foreign Languages: Spanish and French  

• The Humanities of Geography, History and Classical Civilisation are on offer 

throughout the school.  

• The Humanities such as  and Business Studies are offered from Y9 onwards.  

• ICT and Computing are offered to all pupils and embedded throughout the 

curriculum to develop digital literacy.  

• PSHE is taught during designated PSHE lessons on Thursdays during the Co-

Curricular timetabled session, either by Form Teachers, or other staff 

• English and Mathematics are prioritised within the structure of the KS3 and KS4 

curriculum in terms of time allocation.   

  



The emotional and spiritual aspects of a pupil’s education are catered for in regular 

Philosophy lessons, Form Periods, and PSHE/ RSE sessions (for example; on drugs, sex and 

alcohol). There are also Assemblies with a common theme and special events (like 6th Form 

formal dinners with guest speakers) and the yearly Activities Week where pupils from Years 

7-10 travel to various locations around the world for cultural experiences.   

  

The aim of our curriculum is to help form pupils who:  

• Have the ability to reason, be intellectually curious and be good problem solvers  

• Enjoy leading their peers, but who can also listen carefully and work with others  

• Want to serve their community and society  

• Are philosophically and spiritually curious, knowledgeable and sensitive to the 

needs of others  

• Are disciplined, determined, courageous and hard working  

• Are prepared for life after school through their knowledge, experiences and skills  

  

3 Key Points  

There are a number of key differences between the curriculum at St James and many 

other mainstream schools.  

• Our focus on stillness, silence and meditation (see Aims and Ethos Policy)  

• All 3 Sciences taught from Year 7: with all Science lessons delivered in laboratories 

and most including a practical element  

• Extensive PE programme  

• Focus on the Classical Languages, with Sanskrit and Latin taught from Year 7   

• Friday Options Programme offering an extensive range of different sports, both on 

and off site  

• Co-Curricular' Period offering a diverse choice of clubs for all pupils  

• Activities' Week, where Years 7-10 travel overseas for one week a year in March for 

cultural and natural experiences   

•  GCSE Options chosen through the ‘Stepping into Adulthood’ programme at the end 

of Year 8, increasing focus and purpose in Year 9. 

  

4 British Values  

St James has been teaching ‘British Values’ implicitly within the academic curriculum and 

explicitly for many years. The Philosophy curriculum is organised around core themes that 

relate directly to human values such as justice, honesty, service and both an understanding 

and celebration of other cultures and religions. ‘Citizenship’ lessons are also embedded into 



the Year 10 Philosophy curriculum, where pupils are told about the workings of British 

democratic and justice systems. St James is alsoinvolved in discussing every significant 

British political decision: holding debates on the general election, Scotland leaving the UK 

and  whether or not to remain in the EU, for example. These debates are led by members 

of the 6th form but are held in front of the whole school and everyone is encouraged to 

actively participate. At staff INSET sessions we also discuss how the St James Ethos can be 

embedded into the academic curriculum. Assembly themes for each term are publicised and 

staff are encouraged to plan lessons that refer to these themes.  

PSHE and Philosophy lessons promote respect for others, with particular regard to the 

protected characteristics set out in the Equality Act 2010. 

The curriculum prepares pupils for the opportunities, responsibilities and experiences of life 

in British society. 

RSE is provided to all pupils in line with our RSE policy. This follows the statutory guidance 

and parents are being consulted if they wish their child to be withdrawn from the RSE 

sessions. 

  

5 Lower School Curriculum  

In Year 7 and 8, St. James Senior Boys’ School aims to provide pupils with a broad 

curriculum, helping them to explore different subjects and areas of interest. The aim is to 

inspire pupils and light the fire of interest in particular fields of study.  

In Year 7 and 8, most lessons are taught in Forms, allowing pupils to forge relationships and 

work effectively in mixed ability groups. Mathematics is set by ability.  

 5.1-5.2 Year 7&8 Curriculum  

 

 

 6 Upper School Curriculum (Years 9 -11)  

At the end of Year 8, pupils choose their GCSE subjects from a broad range of options. At 

St. James our academic aim is to enable a pupil to develop his powers of reasoning, and 

each subject provides a unique discipline as well as helping develop these skills in different 

ways. Therefore, the balance of subjects is important as well as responding to the needs 

and talents of the pupils.  

  

All pupils take the following academic subjects:  



 English Language  English Literature  Mathematics  

  

Pupils are given free choice of other subjects to choose, constrained only by the matrix 

below in which they choose one subject from each band. The bandings are reviewed each 

year to enable maximum subject choice for pupils. Pupils will study eight subjects leading 

to 9 GCSEs (with English counting twice for literature and language). To enable a well-

rounded education, pupils are expected to take at least one science and are encouraged to 

take:  

• one Language  

• one Humanity  

• one Art-based subject 

  

Pupils discuss their choices with the Deputy Head Academic and the Head of Lower School, 

Hods, and subject teachers to ensure a balanced curriculum.  

A matrix is created after the Year 8 pupils have made their GCSE choices in the Summer 

term. This is to enable the pupils to have the best possible choice of subjects and play at 

their strengths, preferences and possibly learning needs.  

  

Pupils can pick from:  

GCSE Subjects offered  

Chemistry   Latin  

Geography  Spanish  

Physics  Academic P.E.  

Biology   History  

Sanskrit  French  

Art and Design: Fine Art  Drama  

Music  Computer Science 

Business Studies   Art and Design: 3D Design 

Art and Design: Photography  
 

 Sanskrit    

  



 

 

 

 



A pupil does one subject from each column for 2.5 lessons per week in Year 9 and 2.5 

lessons per week in Years 10 and 11. The curriculum is organised over a 2-week 

timetable.  

The curriculum is supported by detailed schemes of work and medium-term planning in 

each department, which are reviewed annually.  

The curriculum takes account of the ages, aptitudes and needs of all pupils, including 

those with EHC plans. 

 

6.1 Assessing progress 

Internal assessment is an integral part of the School’s approach to monitoring pupils’ 

progress and attainment. Pupils are assessed in their subjects throughout each half term, 

enabling teachers to evaluate progress and providing appropriate evidence to inform the 

School’s half-termly reporting cycle. 

Outside formal examination periods, the timing and format of internal assessments are at 

the discretion of subject teachers and departments and will normally take place within 

lesson time. Assessments may be topic-based, unit-based or skills-based, according to 

the nature of the subject and the stage of learning. 

In addition to these ongoing assessments, pupils experience formal examination periods at 

appropriate points in their school career: 

• Years 7, 9, 10 and 12 have a formal examination week during the Summer Term. 

The normal timetable is collapsed for this period and pupils follow a dedicated 

examination timetable. For Years 9, 10 and 12, examinations are conducted 

under conditions which replicate, as closely as practicable, the relevant JCQ 

examination requirements, providing pupils with experience of the procedures and 

expectations associated with formal public examinations. 

• Year 7 pupils take part in a formal examination week, designed to introduce them 

to the experience of preparing for and sitting examinations within a supportive 

environment. The purpose is to help pupils become familiar with formal examination 

routines, develop effective revision strategies and build the organisational skills and 

confidence needed to manage assessment periods successfully as they progress 

through the school. 

• Year 8 has its formal examination week during the second half of the Spring Term. 

The outcomes provide pupils, parents and teachers with further evidence to support 

informed decisions about GCSE subject choices, which are made in preparation for 

the start of GCSE courses in Year 9. 

• Year 11 has a mock examination period at the beginning of the Spring Term, in 

January. These examinations are conducted under conditions which replicate, as 

closely as practicable, the relevant JCQ examination requirements, thereby 

preparing pupils for the formal public examination process. 

• Year 13 has a mock examination period following the February half-term, at the 

beginning of the second half of the Spring Term. 

 



Formal examination weeks are intended to assess pupils across a broader body of 

knowledge than routine internal assessments. Where appropriate, examinations will be 

cumulative and will assess material taught across the academic year. Year 10 Summer 

Term examinations will assess material taught across both Years 9 and 10, reflecting 

the cumulative nature of their GCSE courses. Year 10 examination outcomes will also 

contribute to the evidence used by the Head of Upper School when determining predicted 

grades requested by sixth-form colleges. 

Through this approach, all pupils experience formal examination conditions at key stages 

of their education. This enables them progressively to develop the confidence, 

organisation, resilience and examination skills required to manage multiple assessments 

across a concentrated period, while ensuring that teachers have robust evidence with 

which to monitor attainment and progress 

GCSE/A Level benchmarking 

The School uses externally standardised benchmarking data to support the monitoring of 

pupils’ attainment and progress and to provide an additional reference point against which 

academic performance can be considered. 

For pupils in Years 7 to 11, Cambridge Baseline Assessment data is used to help assess the 

extent to which pupils are on track and making appropriate progress across their subjects. 

This information is considered alongside teachers’ professional judgement, internal 

assessment outcomes and other available evidence of attainment and progress. 

For pupils studying A Levels,Cambridge Baseline Assessment data is used as the 

corresponding benchmarking measure. This provides a reference point against which 

pupils’ progress and attainment can be monitored throughout their A Level studies. 

 

Reporting Attainment and Progress to Parents 

The School aims to provide parents with clear and meaningful information about pupils’ 

current attainment and progress. Reporting is designed not simply to provide a grade, but 

to place that grade within the context of the curriculum taught, the level of difficulty of 

the assessment and the stage that the pupil has reached in his course of study. 

 

In Year 7 and 8 

Key Stage 3 Progress 

In Years 7 and 8, pupil progress is measured primarily through internal assessment 

evidence. Teachers use appropriate Key Stage 3 level descriptors and, where relevant, 

may also draw upon Foundation GCSE level descriptors to help judge the standard of a 

pupil’s work and the progress being made within each subject. 

In Year 7, the School allows time for a sufficiently meaningful body of assessment 

evidence to be established before introducing formal progress indicators. A GCSE-style 

grade is first included in the Summer Term report, once teachers have gathered enough 

evidence to make a secure judgement about current attainment. 

The first formal Academic Progress Indicator (API) is then reported in Year 8 at the end 

of the Autumn Term. This timing is intended to ensure that the judgement of Above 



Track, On Track or Below Track is based on a meaningful range of assessment 

information rather than on limited early evidence. 

The same principle applies in Year 9, where the API is first reported at the end of the 

Autumn Term. By this stage, teachers have accumulated sufficient subject-specific 

evidence to make a more reliable judgement about whether a pupil is progressing above, 

on or below the expected trajectory. 

From Year 9 onwards, pupils studying GCSE and IGCSE courses are increasingly assessed 

using questions, assessment objectives, mark schemes and grading approaches which 

reflect the requirements of the relevant examination board. This enables pupils to become 

familiar with the standards and expectations of their eventual public examinations from 

an early stage in their courses. 

The School recognises, however, that a grade achieved during Year 9 or Year 10 cannot 

necessarily be interpreted in the same way as a grade achieved towards the end of Year 

11. Pupils may be assessed against GCSE standards before they have completed the full 

course or fully developed the knowledge, skills and examination technique required at the 

end of Year 11. Consequently, it is entirely possible for a pupil to be working below his 

Expected Grade Range during the earlier stages of a GCSE course while nevertheless 

making appropriate progress towards it. 

Subject departments therefore determine grades with appropriate consideration of the 

content that has been taught and the stage of the course. Depending upon the subject, 

this may involve published examination-board grade boundaries, GCSE or IGCSE mark 

schemes, internally determined boundaries benchmarked against GCSE standards, or an 

adapted application of examination-board criteria appropriate to the material studied at 

that point. 

The nature of assessment will also vary appropriately between subjects. In examination-

based subjects, assessment may focus upon knowledge, understanding, application, 

analysis, evaluation and increasingly sophisticated examination responses. In practical and 

creative subjects, reporting may additionally take account of practical work, 

performance, composition, coursework or project-based learning. In languages, 

assessment may reflect pupils’ developing competence across the relevant language skills. 

This subject-specific approach ensures that reported attainment reflects the genuine 

requirements of each qualification. 

As pupils progress through Years 9, 10 and 11, assessments become progressively more 

cumulative and more closely aligned with the demands of the final GCSE or IGCSE 

examinations. By Year 11, mock examinations and other substantial assessments will 

normally replicate the content, format, timing and grading expectations of the final 

qualification as closely as practicable. Grades at this stage therefore provide an 

increasingly secure indication of likely examination performance, although they remain 

subject to pupils’ subsequent progress and, where relevant, external examination-board 

moderation. 

Reported grades should consequently be interpreted as a measure of current attainment 

at a particular point in a pupil's learning journey, informed by the curriculum and 

assessment completed to date. In the earlier stages of a course, they should not be 

regarded as fixed predictions of a pupil’s eventual GCSE or IGCSE result. 

This approach enables pupils, parents and teachers to understand both current attainment 

and the progress being made towards longer-term academic expectations. It also allows 



departments to identify where additional support, intervention or challenge may be 

required and enables pupils to understand what they need to do to make further progress. 

Report and PTI Calendar Cycle 2026-27 REVIEW   

• API – Academic Performance Indicator (AT/OT/BT) with reference to EGR  

• Short report - www – ebi: smart target based  

• Full reports – a style guide is provided to staff for consistency  

Year 7  

Autumn 1  Autumn 2  Spring 1  Spring 2  Summer 1  Summer 2  

Meet the 

teachers  

B4L  

Short report   

B4L only  

HT reports  

  PTI +API  

Hods finalise 

EGR for all 

students  

FT PTI  

  Exams + Full 

report+ +API  

FT reports  

  

Year 8  

Autumn 1  Autumn 2  Spring 1  Spring 2  Summer 1  Summer 2  

Hods finalise 

EGR   

Short 

Report +API  

  GCSE choices  

Exams  

Full 

Report +API  

FT PTI  

HT reports  

PTI + SIA  Short Report +API  

FT reports  

 

Year 9  

Autumn 1  Autumn 2  Spring 1  Spring 2  Summer 1  Summer 2  

Meet the 

teachers  

Hods finalise 

EGR   

Only B4L  

Short 

report +API  

  Full 

report +API  

FT PTI  

  Exams +  

PTI +API + GCSE 

Grade  

FT reports  

HT reports  

 

Year 10  

Autumn 1  Autumn 2  Spring 1  Spring 2  Summer 1  Summer 2  



Resits   

Hods finalise 

EGR   

Only B4L  

PTI +API + GCSE 

Grade  

  Short 

report +API + GCSE 

Grade  

FT PTI  

  Exams + Full 

report +API + GCSE 

Grade 

and Predicted 

Grade  

FT reports  

HT reports  

 

Year 11  

Autumn 1  Autumn 2  Spring 1  Spring 2  Summer 1  Summer 2  

Resits + 

results + 

updated GCSE 

Predicted 

Grade  

Hods finalise 

EGR   

Short 

report   + API + 

GCSE Grade  

FT PTI  

MOCKS+  

PTI +API + GCSE 

Grade  

Full 

report +API + GCSE 

Grade  

  

HT reports  

FT reports (TBC)  

EXAMS  EXAMS  

 

Year 12   

Autumn 1   Autumn 2   Spring 1   Spring 2   Summer 1   Summer 2   

ALIS tests  

Short report  

(no ALIS) 

 Short Report December  

FT follow-up email  

EXAMS  

Short report  

PTI   

FT PTI   Short Report  

FT follow-up 

email  

Exam+ Full 

report   

HT reports  

 

Year 13   

Autumn 1   Autumn 2   Spring 1   Spring 2   Summer 1   Summer 2   

SEPT ASSESS  

Short Report  

FT follow-up 

email  

Full report  

FT PTI   

HT reports  

Short 

report   

FT follow-

up email  

Short Report   

MOCKS   

PTI   
 

Short Report (targets)  

FT   

EXAMS   

EXAMS  

  

 

  Data tracking: intervention and monitoring 



The School tracks pupils’ progress using the Academic Progress Indicators of Above Track 

(AT), On Track (OT) and Below Track (BT), alongside Behaviour for Learning, which is 

considered through Preparedness for Learning (P4L) and Attitude to Learning (A2L). 

Guide to descriptors for Behaviour for Learning  

Attitude to learning (A2L)   

Outstanding: Loves learning, is enthusiastic and highly motivated. Has a genuine passion 

for the subject. Completes all work, including challenge tasks, to an outstanding standard. 

Leads their own learning to broaden knowledge and skills. Looks for leadership roles in the 

classroom.   

Good: Completes all work to a good standard. Completes (or attempts) challenge tasks. 

Works well independently or with peers.  

Satisfactory: Completes all work set but often does the 

minimum required. Often not actively engaged in the classroom, or in group work tasks.   

Requires Improvement: Does not complete all work set in the lesson. Could be slow to 

start learning. Often not actively engaged in the classroom, or in group work tasks. 

Could demonstrate behaviour not suitable for learning.   

Poor: Does not complete work set and demonstrates behaviour not appropriate 

for learning.   

 

Preparedness for learning (P4L)   

Outstanding: Always comes to lesson with necessary equipment for learning. Homework is 

always completed to a very high standard. Independent research and/or reading around 

the subject is frequently completed and discussed with teacher. Is proactive with revision, 

stretching themselves by looking at how they can exceed their targets.   

Good: Always comes to lesson with necessary equipment for learning. Homework is always 

completed to a good standard. Is proactive with revision.   

Satisfactory: Ready to learn. Homework is usually completed – or always completed - but 

often does the minimum required.   

Requires Improvement: Sometimes arrives without the necessary equipment for learning. 

Homework is sometimes not completed.   

Poor: Frequently arrives without the necessary equipment for learning. Homework is 

rarely completed.   

  

Academic Progress Indicator (API): AT/OT/BT   

AT: Above Expected: Progress is at a faster rate than expected and student is likely to 

exceed their GCSE Expected Grade Range.   

OT: On Track as Expected: Progress is in accordance with expectations at this time and 

student is likely to meet their GCSE Expected Grade Range.   



BT: Below Expected: Progress is at a slower rate than expected at this time. There may 

be a variety of reasons for this which need to be identified to support student reaching 

their GCSE Expected Grade Range. 

 

Intervention and Monitoring 

The purpose of identifying pupils as Above Track, On Track or Below Track is to ensure 

that assessment information leads to appropriate action. Where a pupil is identified as 

making less progress than expected, the School considers both  academic attainment and 

Behaviour for Learning (BFL) in determining the most appropriate response. 

Where a pupil has multiple Below Track indicators but a positive BFL, the response 

should primarily be academic, driven by the Faculty Leaders. Contact should be made with 

home as part of the academic intervention process, and appropriate strategies should be 

identified to support the pupil in improving his attainment and progress. 

Where a pupil has multiple Below Track indicators alongside a negative BFL, the 

pastoral team should also become involved. Academic and pastoral staff should work 

together to identify the factors contributing to the pupil's progress and determine an 

appropriate intervention. This may include, where appropriate, the use of a behaviour 

report or other pastoral measures alongside academic support. 

Academic Intervention Thresholds 

In addition to the API, Actual GCSE Grades are considered in relation to a pupil's Expected 

Grade Range (EGR) when determining whether more focused academic intervention is 

required. For the purposes of this comparison, the pupil's Actual GCSE Grade is compared 

with the lower (left-hand) grade of the EGR, which represents the expected GCSE 

outcome. 

The following thresholds are used: 

• Year 9: academic intervention should be considered where a pupil's Actual GCSE 

Grade is three grades or more below the lower grade of his EGR. 

• Year 10: academic intervention should be considered where a pupil's Actual GCSE 

Grade is two grades or more below the lower grade of his EGR. 

For example, where a pupil has an EGR of 6–7, the Grade 6 is used as the point of 

comparison. In Year 9, an Actual GCSE Grade of 3 would therefore meet the academic 

intervention threshold; in Year 10, an Actual GCSE Grade of 4 would meet the threshold. 

These thresholds should act as a trigger for professional review and intervention rather 

than as an isolated judgement about a pupil's ability or eventual GCSE outcome. 

Teachers should consider the wider evidence available, including the pupil's assessment 

history, attendance, Behaviour for Learning and the stage of the curriculum reached. 

Interventions should subsequently be reviewed through ongoing assessment and future 

reporting points to determine whether the pupil is responding to the support provided and 

moving back towards the expected trajectory. 

 

 



Use of Assessment to Inform Teaching 

Assessment is used not only to measure pupils’ attainment and progress, but also to 

inform teachers’ planning and delivery of the curriculum. Teachers record assessment 

outcomes in the relevant departmental mark book, enabling them to identify patterns of 

attainment, strengths, gaps in knowledge, misconceptions and areas where pupils may 

require additional support or challenge. 

Teachers use this information to adapt subsequent teaching and learning. At a whole-class 

or group level, this may include revisiting or reteaching content, adjusting the pace or 

sequencing of the curriculum, providing further opportunities for practice, adapting 

lesson planning, or increasing the level of challenge. Assessment outcomes may also 

inform departmental decisions about curriculum planning where common strengths or 

areas for development are identified across classes or cohorts. 

At an individual pupil level, teachers use assessment evidence to identify and implement 

specific and proportionate classroom adaptations or interventions. In determining the 

most appropriate response, teachers should also take account of pupils’ individual learning 

needs, including any identified Special Educational Needs (SEN), Specific Learning 

Difficulties (SpLD), or English as an Additional Language (EAL) needs. Where 

appropriate, teachers should liaise with the SEN Department for further advice and 

guidance on suitable strategies, reasonable adjustments and approaches to supporting 

individual pupils. 

Adaptations and interventions should respond directly to the areas of need identified and 

may include: 

• adapting questioning, including the frequency and level of challenge of questions 

and requiring pupils to explain their reasoning; 

• changing seating or classroom organisation to improve concentration, participation 

or access to teacher support; 

• providing targeted support with literacy, including the accurate use of subject-

specific terminology, vocabulary and full-sentence responses; 

• reinforcing subject-specific skills, such as the appropriate use of formulae, units and 

clearly presented working in mathematical or scientific calculations; 

• providing closer monitoring of written work, including checking understanding, 

completing corrections and improving the precision and depth of written responses; 

and 

• implementing appropriate strategies or reasonable adjustments in response to 

identified SEN, SpLD or EAL needs. 

Where an assessment identifies a particular need, the resulting adaptation or intervention 

should be clear, purposeful and observable, enabling its effectiveness to be evaluated 

over time. 

Teachers record relevant adaptations and interventions in the departmental mark book, 

alongside assessment outcomes. This provides an ongoing record of how assessment 

evidence has been used to inform teaching and support individual pupils. 

Departmental assessment records and the actions arising from them are monitored by 

Faculty Leads and the Deputy Head. This oversight helps to ensure that assessment leads 



to appropriate action and that interventions are reviewed for their impact on pupils’ 

understanding, engagement and academic progress. 

 

7.1 Non-examined Subjects  

All pupils will take the following non-examinable subjects: Philosophy, Careers Education 

(in Year 9 delivered during Form Periods), PSHE.   

  

7.2 Physical Education (non-Examined)  

All pupils in Years 9-11 have 4 periods of PE. Furthermore, they have the Friday Options 

programme where several Physical Activities are available (over 15 per term), which 

include: kayaking, squash, judo, cross country running, sailing, golf, and cricket.  

In Years 12-13, pupils have 2 lessons of PE per week and the opportunity to take a third if 

required for a fixture. They may also take part in the Friday Options physical programme.   

  

7.3 Sixthth Form Curriculum  

In the 6th Form, St James offers a wide range of A Level subjects. Pupils choose three  

subjects to follow for two years. In exceptional circumstances some pupils will take a fourth 

subject, often Further Mathematics. Our curriculum matrix ensures that we provide a 

mixture of subjects suitable for the ability range across our cohort and aims to provide 

combinations of subjects conducive to successful entry to tertiary education or employment 

in STEM subjects, humanities, vocational subjects and languages. Each subject receives five 

lessons per week.  A minimum grade requirement is set for each subject to ensure that 

pupils choose to study areas in which they will make the most progress and stand the best 

chance of securing the grades needed to transition to tertiary education or 

employment. Students also have the opportunity to take up an EPQ. 

   

A Levels Subjects offered   

Chemistry   Politics  

Geography  Spanish  

Physics  
 

Biology   History  

Mathematics  
 

Further Mathematics  Latin  

Economics  
 

English Literature  French  

Art and Design  Drama  



Business Studies  Computer Science AAQ 

Music  Design & Technology  

 

Listed below are the options for A Level with the recommended minimum grade 

requirement at GCSE to study this subject. The minimum grades are a general guideline. 

However, in some circumstances admission can be made subjects with a lower grade with 

the consent of both the Head of Department and Head of Sixth Form.  

   

            

Chemistry  

7 in GCSE 

Chemistry &   

7 in GCSE 

Maths.  

Physics  

7 in GCSE 

Physics & 7 in 

GCSE Maths 

also needed. 

Pupils must 

also be 

studying A 

Level Maths  

Economics  

6 in GCSE 

Maths and 6 

in GCSE 

English 

Language  

Biology  

7 in GCSE Biology & 

6 in GCSE Maths  

Maths  

7 in GCSE 

Maths  

Music  

GCSE music 

and Grade 5 

instrument / 

voice or 

Grade 5 

theory and 

Grade 5 

instrument / 

voice  

French  

6 in GCSE 

French  

History  

6 in GCSE 

History or 7 in 

GCSE English 

Language 

&  Literature  

Philosophy  

6 in GCSE 

English 

Literature & 

Language  

Psychology  

6 in GCSE English 

Language & English 

Literature & 6 in 

GCSE Maths   

  

  

Further 

Maths  

8 in GCSE 

Maths   

  

  

Design and 

Technology  

6 in Design & 

Technology   

Spanish  

6 in GCSE 

Spanish  

Computer 

Science  

6 in GCSE 

Maths and 6 

in GCSE 

Computer 

Science  

Further Maths  

8 in GCSE Maths  

Classical 

Civilisation  

6 in Classical 

Civilisation 

or a 

Humanities -

based  

  

Geography  

6 in GCSE 

Geography & 6 in 

GCSE Maths   

  

Politics  

6 in a 

Humanities-

based 

subject   

Physical 

Education  

6 in GCSE P.E 

or 6 in any 

GCSE Science  

Latin  

6 in GCSE 

Latin   

  

Art  

6 in GCSE Art  

    



English 

Literature  

7 in both GCSE 

English 

Language & 

English 

Literature  

Business 

Studies  

Five 5s or 

equivalent in 

any subject  

  

Drama  

6  in any 

Humanities 

based 

subject  

  

Photography  

6 in 

GCSE  photography  

Media 

Studies  

Five 5s or 

equivalent in 

any subject 

(Single 

Award)  

  

  

The matrix is fluid and in certain circumstances, subjects may move bands to allow students 

to pursue desired combinations 

Outside the academic curriculum, the School provides a broad range of opportunities for 

Sixth Form pupils to extend their learning, develop wider skills and prepare for life 

beyond school. These opportunities are delivered through special events, programmed 

courses, the Sixth Form programme and the work of form tutors. 

Pupils develop important workplace, study and independent learning skills, supporting 

their transition to higher education and employment. They also benefit from an extensive 

UCAS programme, which provides structured guidance throughout the university 

application process and helps prepare them for the academic, practical and personal 

demands of university life. 

Sixth Form pupils are encouraged to broaden their intellectual and cultural interests 

through opportunities including Symposium, Model United Nations, debating and 

specialist lectures, some of which are delivered in collaboration with St James Senior 

Girls’ School. 

They also play an active role in the wider life of the School, participating in whole-school 

events such as the Speech and Music Competitions, Christmas Service and Summer 

Concert. Together, these opportunities encourage pupils to develop confidence, 

independence, communication and leadership skills, while contributing fully to the 

intellectual, cultural and community life of the School. 

  

8  Assemblies  

All pupils in the school regularly attend whole school and Year Group Assemblies. PSHE is 

taught through Assemblies, including specific Assemblies on current issues, drugs, sex 

education, internet safety and study skills. An Anglican minister is also attached to the 

school and delivers Christian themed assemblies once every half term. Pupils are encouraged 

to take Assemblies themselves, as are all staff members, on issues that are important to 

them, academic interests and religious festivals. Assemblies are organised around a termly 

theme, although can be flexible so as to respond to important international events.  

 

9 Careers and Work Experience  

A Careers Programme exists for the whole school. It comprises a number of specific activities 

planned through all Year levels. They include: Business and Enterprise days University visits; 

UCAS statement workshops; Work Experience Placements; Taught careers education in 

lessons and Form periods; Career Aptitude Testing; Library Resource Centre;  



  

10  Special Events  

An important part of the St James curriculum is the regular special events. The school 

calendar lists these and individual departments are responsible for organising them. They 

range from Year group trips to Art Galleries to Speech and Music Competitions; lectures and 

workshops by specialized experts, to role-playing Geography days. Events and trips are used 

to inspire and motivate the pupils.   

  

11  Homework  

Homework is seen as an essential part of the curriculum. In Years 7 and 8, pupils follow a 

specific homework timetable, with the aim of setting two homework tasks per night, 

each designed to take approximately 30 minutes. Pupils are given three nights to 

complete each task, allowing them the flexibility to decide how and when to manage 

their workload within this timeframe. This approach encourages pupils to develop greater 

independence, responsibility and effective organisational skills. Year 9 to Y11 have to 

complete 45mins to an hour per homework which again is spread over three nights.  

Year 12 to 13 are expected to do 4 hours per week of homework per subject as a 

minimum, alongside any independent study they may need to do to further consolidate 

their learning. The expectation is that Sixth Form students put in approximately 20 hours 

per week minimum of non-classroom study to reach their potential. This may include 

super-curricular work or preparation for life after St James, such as by taking MOOCS 

pertaining to a degree.  

  

12 Online Resources  

St James operates the SharePoint and OneNote system for online resources we have 

integrated iPads in the classroom. All pupils and parents have access to the system and 

teachers regularly require pupils to use it to complete work and homework.  

  

13 Learning Support  

St James has a dedicated Learning Support Unit that offers one-to-one tutorials to pupils 

with Special Learning Needs as well as in-class support. The Learning Support team and 

the teaching staff assess pupils. Learner Profiles are created for pupils with additional 

learning needs and communicated to the teaching staff.  


